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Abstract

This study aimed to determine the relationship between social support and academic success
among students of Isabela State University-Cabagan. Additionally, it sought to explore whether levels
of social support and academic success vary when grouped according to sex and year level. The study
included an equal number of male and female respondents, evenly distributed across four year levels.
The Multidimensional Scale of Perceived Social Support (MSPSS) was utilized to measure social support
from family, friends, and significant others, while academic success was assessed through students’
General Weighted Average (GWA). Data were analyzed using mean, standard deviation, frequency
count, percentile, t-test, one-way ANOVA, and Pearson correlation. Findings revealed a high level of
social support across all sources. No significant difference in support from family and friends was found
between male and female respondents; however, female students reported significantly higher support
from a significant other. Female students also demonstrated a significantly higher GWA than their male
counterparts. No significant difference in GWA was observed across year levels. Correlation analysis
showed a very low positive relationship between social support and academic success, which was not
statistically significant. These results suggest that, within this sample, social support does not
significantly predict academic success. Although students generally perceive strong support networks,
other factors may play a more critical role in influencing academic achievement. Future research is
recommended to explore additional variables affecting academic performance and to examine the
nuanced effects of social support across diverse educational contexts.
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Introduction

Academic success plays a crucial role in shaping a student’s future, as it prepares
them for employment opportunities and contributes to their personal growth. In the
Philippine higher education system, academic success is typically measured using the
General Weighted Average (GWA). A high GWA often leads to better career prospects,
easier access to learning opportunities, and improved psychological well-being (Battin-
Pearson et al., 2019). On the other hand, a low GWA is associated with adverse
consequences such as substance abuse, mental health challenges, and difficulties in
managing other areas of life (Fothergill & Ensminger, 2020). Given these consequences, it
is important to examine the factors that contribute to academic performance. One of these
is social support, which has been widely recognized as a meaningful factor in helping
students cope with the demands of higher education.

Students are expected to handle multiple responsibilities simultaneously—balancing
academics, social life, and personal development. While personal resilience is important,
external support from others often plays a crucial role in helping students manage these
pressures (Li et al., 2018). Social support from peers, family, and educators can foster
academic success, particularly during the early years of college life (Ab Abdullah, Kong, &
Talib, 2016). However, research findings are not always consistent. Sial et al. (2021), for
instance, reported no significant relationship between academic achievement and support
from friends, suggesting that not all sources of support may have the same effect. Similarly,
Fox (2021) observed that while social support was linked to health-related self-efficacy, it
did not directly relate to academic performance.

These conflicting findings raise important questions about the nature and scope of
social support's impact on academic outcomes. In particular, there is a gap in understanding
whether all sources of support such as family, friends, and significant others—equally
contribute to students’ academic success. Moreover, existing research has not adequately
examined these dynamics in the context of state universities like lIsabela State University-
Cabagan. This limited contextual focus leaves room to explore whether demographic
factors such as sex and year level influence the degree of social support received or its
effectiveness in improving academic performance.

Research conducted by Ansong et al. (2017), Edinger and Edinger (2018), and Yang
and Wang (2019) emphasized that support from parents, teachers, and peers enhances
students' motivation and engagement. Similarly, Manitsa and Doikou (2022) highlighted
how peer mentoring and support significantly benefit the academic outcomes of students
with visual impairments. However, many of these studies focus on specific groups or
general student populations, leaving a gap in research that reflects the actual experiences
of students in particular local settings.
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In response to this gap, the current study determined the relationship between social

support and academic success among students at Isabela State University-Cabagan during

the second semester of the 2024-2025 academic year. It further explored whether

significant differences existed in social support and academic performance based on sex

and year level. Gaining insights into these aspects is vital for developing effective strategies

that support student growth and academic achievement.

Moreover, this study contributes to the realization of Sustainable Development
Goals (SDGs) 3 and 4 Good Health and Well-Being and Quality Education by emphasizing
the potential of social support to alleviate stress, promote psychological well-being, and
enhance academic outcomes. Ultimately, social support is viewed not just as a buffer
against challenges but as a foundation that empowers students to succeed academically
while fostering holistic development.

Statement of the Problem

This study generally aimed to determine if there is a significant relationship between social
support and the academic success of students. Specifically, this study aimed to answer the
following:
1. What is the profile of the respondents in terms of:
1.1. Sex; and

1.2. Year Level?
2. What is the general weighted average (GWA) of the respondents?
3. What is the level of social support of the respondents in terms of the following:

3.1. Family;

3.2. Friends; and

3.3. Significant Other?
4. s there a significant difference in the level of social support among respondents when
grouped according to their profile variables?
5. Is there a significant difference in the academic success among respondents when
grouped according to their profile variables?
6. Is there a significant relationship between the level of social support and the academic
success of the respondents?

Hypotheses of the Study

Hgq: There is a significant difference in the level of social support among respondents
when grouped according to their profile variables.

H,,: There is a significant difference in the academic success among respondents
when grouped according to their profile variables.

H,3: There is a significant relationship between social support and academic success
of the respondents.
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METHODOLOGY

Research Design

The research employed descriptive-correlational and comparative approaches to
examine the association between social support and academic success. The descriptive-
correlational design was appropriate as the study investigated the extent of association
between naturally occurring variables without manipulation (Bhat, 2023). This method is
frequently employed in research involving ordinal or non-manipulated covariates to
evaluate the presence of significant associations among them. It is important to note that
correlational designs do not establish cause-and-effect relationships, but rather investigate
associations (Creswell, 2017; DeVellis, 2017).

In addition, a comparative design was used to determine whether academic success
and levels of social support differ based on students’ profile characteristics, such as sex and
year level. Comparative designs are especially beneficial when comparing mean scores
from two or more independent groups (Fraenkel, Wallen, & Hyun, 2019). This enabled
the researchers to uncover substantial disparities in academic success and social support
among different student subgroups.

Research Participants

The participants in this study were undergraduate students who enrolled at Isabela
State University-Cabagan for the second semester of the 2024-2025 academic year. To be
eligible to participate in the study, volunteers must be enrolled in an undergraduate course
at Isabela State University-Cabagan, at the first to fourth level, during the current academic
year, and provide informed consent. Those students who were enrolled in graduate
programs and who were on leave or who were in other campuses of lsabela State
University were disqualified. The study was voluntary, and participants had the option to
withdraw from the study at any time, and the confidentiality of the information and
privacy were maintained by following ethical guidelines carefully.

Sampling Procedure

Slovin’s formula was employed to determine the overall sample size for this study.
After calculating the total sample size, stratified random sampling was utilized to select
participants from each year level at Isabela State University — Cabagan Campus. Stratified
random sampling is a probability sampling technique in which the population is divided
into distinct subgroups, or strata, based on shared characteristics (e.g., age, income).
Researchers then randomly select samples from each stratum to ensure adequate
representation of all groups in the overall sample (Fleetwood, 2023).

From a total population of 6,190 students, a sample of 376 students was drawn.
This sample was evenly distributed across the four-year levels, with 94 respondents per
year. To ensure balanced sex representation, each group of 94 respondents was equally
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ivided between males and females, resulting in 47 male and 47 female participants per
year level.

Research Instrument

A standardized questionnaire was utilized in this study. The Multidimensional Scale
of Perceived Social Support (MSPSS) was a 12-item self-report scale used to measure sources
of perceived social support from family, friends, and significant others (Zimet et al., 1988).
The scale is rated on a 7-point Likert scale from 1 (very strongly disagree) to 7 (very strongly
agree). The overall internal consistency for this scale was found between .80 and .95
(Zimet et al., 1988). The MSPSS has three sub-scales with four items for each type. High
internal consistency was found for all three subscales: significant other (.91), family (0.91)
and friends (.89) (Canty-Mitchell & Zimet, 2000).

Data Gathering Procedure

The researchers secured approval from university authorities through formal request
letters and coordinated with instructors and department heads to facilitate data collection.
Respondents were selected using stratified random sampling with equal distribution based
on sex and year level, and randomly chosen from the nine colleges of lIsabela State
University—Cabagan. Before answering the questionnaire, participants received a brief
orientation and signed an informed consent form outlining the study’s purpose,
procedures, and confidentiality under the Data Privacy Act of 2012. The 10-15-minute
survey was administered in small groups in classrooms or other accessible areas, with the
researchers personally distributing and collecting the forms to ensure clarity and data
integrity. There was no conflict of interest, and responses were encoded and analyzed with
guidance from a statistical consultant.

Data Analysis

After the data collection phase, the researchers carefully checked each questionnaire
for completeness and accuracy before encoding the responses into Microsoft Excel for
statistical analysis and tabulation.

To address the research questions and test the hypotheses, the following statistical
tools were used:

* Frequency count and percentage were used to summarize the respondents’
demographic profile in terms of sex and year level.

* Mean and standard deviation were computed to determine the respondents’ level
of social support, based on the support they received from family, friends, and significant
others, as well as their academic success, as reflected in their General Weighted Average
(GWA).
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* A t-test for independent samples was used to determine if there was a significant
difference in the level of social support and academic success when grouped according to
sex.

* A one-way Analysis of Variance (ANOVA) was used to examine differences in
the level of social support and academic success among respondents across different year
levels.

* The Pearson Product-Moment Correlation Coefficient was applied to explore the
relationship between social support and academic success among the respondents.

Below are the following rating scales, mean ranges, and their corresponding
descriptive interpretations used for data analysis to determine the level of social support.
The grade and its description are also included.

Table 2. Rating Scale, Mean Ranges, Descriptive Interpretations

Rating Scale Mean Ranges Descriptive Interpretation
1 1.00-1.86 Very Low Social Support
2 1.87-2.72 Low Social Support
3 2.73-3.58 Moderately Low Social Support
4 3.59-4.44 Neutral Social Support
5 4.45-5.30 Moderately High Social Support
6 5.31-6.16 High Social Support
7 6.17-7.00 Very High Social Support

Table 3. Grade and Description

GRADE DESCRIPTION
1.00 Excellent
1.25 Very Satisfactory
1.50 Satisfactory
1.75 Fairly Satisfactory
2.00 Good
2.25 Fairly Good
2.50 Fair
2.75 Below Fair
3.00 Passed
5.00 Failed

Ethical Considerations

The study was conducted with utmost integrity and transparency. The researchers
obtained authorization from the concerned school authorities to conduct the study.
Furthermore, participants were informed of the study objectives. The researchers ensured
the privacy of the collected data and personal information, obtaining informed consent to
ensure that respondents could participate freely and voluntarily in the study with a
comprehensive understanding of their involvement, consenting prior to participation.
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RESULTS AND DISCUSSION

Table 1.1 Profile of the Respondents When Grouped According to Sex

Profile Categories Frequency Percentage
Sex Male 188 50.00
Female 188 50.00
Total 376 100.00

The data presented in Table 1.1 demonstrates a well-balanced representation of the
respondents across sex as a demographic variable. The distribution of sex within the sample
is perfectly equitable, with 188 male and 188 female participants. This translates to each
sex comprising 50% of the total sample, indicating an equal inclusion of both sexes in the
study.

Table 1.2 Profile of the Respondents When Grouped According to Year Level

Profile Categories Frequency Percentage
First Year 94 25.00

Year Level Second Year 94 25.00
Third Year 94 25.00
Fourth Year 94 25.00

Total 376 100.00

Furthermore, Table 1.2 presents the distribution of respondents across the four
academic year levels. The data shows that there are 94 respondents in each of the following
categories: First Year, Second Year, Third Year, and Fourth Year. Each of these year levels
represents 25% of the total sample population.

This balanced representation within the sample suggests that the researchers
employed a deliberate sampling strategy to ensure proportional representation across both
sex and year level. This approach likely enhances the study's rigor and strengthens the
potential for generalizing the findings, at least within the context of the student population

under investigation at Isabela State University-Cabagan.

Table 2. General Weighted Average (GWA) of the Respondents

General Weighted Average Frequency Percentage Description
1.0 -1.24 8 2.10% Excellent
1.25-1.49 24 6.40% Very Satisfactory
1.50-1.74 13 30.10% Satisfactory
1.75-1.99 104 27.70% Fairly Satisfactory
2.00-2.24 56 14.90% Good
2.25-2.49 37 9.80% Fairly Good
2.50-2.74 24 6.4% Fair
2.75-3.00 10 2.70% Below Fair
Total 376 100.00%
Mean 1.87 Fairly Satisfactory
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Table 2 presents the academic success of the respondents based on their General
Weighted Average (GWA) with an overall mean of 1.87, thereby having a “Fairly
Satisfactory” as descriptive value. Among the 376 college students from Isabela State
University-Cabagan, the highest proportion of respondents, comprising 113 students or
30.10%, attained a GWA within the range of 1.50-1.74, categorized as Satisfactory. This
was followed closely by 104 students or 27.70% who obtained a GWA of 1.75-1.99, falling
under the Fairly Satisfactory classification. A total of 56 students, representing 14.90%,
achieved a good rating with a GWA between 2.00 and 2.24, while 37 students, or 9.80%,
fell within the Fairly Good category with a GWA of 2.25 and 2.49.

Notably, only 8 respondents, or 2.10%, attained an Excellent academic standing
with a GWA of 1.00-1.24, while 24 students, or 6.40%, reached a Very Satisfactory level
with a GWA of 1.25-1.49. Another 24 students, also accounting for 6.40%, were classified
as Fair, having a GWA between 2.50-2.74. Llastly, 10 respondents or 2.70% were
categorized as Below Fair, with a GWA ranging from 2.75-3.00.

These results reveal that the majority of the respondents perform within the
Satisfactory to Fairly Satisfactory levels, indicating a generally moderate academic
performance within the group. The small percentage of students in both the Excellent and
Below Fair categories suggests that very few respondents are either excelling academically
or struggling significantly. This distribution offers a meaningful context for further exploring
the relationship between social support and academic achievement among college students
at the university.

Table 3.1 Level of Social Support of the Respondents from Family

FAMILY Mean SD Descriptive Value

1. My family really tries to help me. 5.73 1.52 High Social Support

2. | get the emotional help & support | need from my | 5.64 1.44 High Social Support

family.
3. I can talk about my problems with my family. 4.99 3.1 Moderately High
Social Support

4. My family is willing to help me make decisions. 5.59 1.56 High Social Support

Overall 5.49 1.44 High Social Support

The data indicate that respondents generally experience a strong level of social
support from their families. The overall mean for family support is 5.49, with a standard
deviation of 1.44, and this is described as " High Social Support." This general trend suggests
that students, on average, feel well-supported by their families. This finding is consistent
with Newhart (2023), who reported that family support significantly reduces stress and
promotes mental health. Similarly, Ramos and Magallanes (2021) emphasized the role of
family support in fostering academic motivation, a key factor in student success.

Examining the details within the table, the highest levels of agreement are seen in
the responses to the statements "My family really tries to help me" (Mean = 5.73, SD =
1.52, Descriptive Value = High Social Support) and "l get the emotional help & support |
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need from my family" (Mean = 5.64, SD = 1.44, Descriptive Value = High Social Support).
The statement "My family is willing to help me make decisions" also shows strong
agreement (Mean = 5.59, SD = 1.56, Descriptive Value = High Social Support). These
responses reflect the critical role families play in providing emotional and instrumental
support. This is in line with the work of Wong (2023) and Betco et al. (2024), who
concluded that strong family support is associated with higher academic achievement.
Additionally, Sampe et al. (2024) emphasized that students who consistently received
emotional and practical support from their families reported better mental health and
academic performance during their transition to university life.

In contrast, the statement with the lowest level of agreement, although still
reflecting a favorable perception, was 'l can talk about my problems with my family' (Mean
= 4.99, SD = 3.11, Descriptive Value = Moderately High Social Support). Notably, this
statement also has a higher standard deviation compared to the other statements,
indicating greater variability in responses among participants. This suggests that while many
students may perceive strong family support in terms of practical and emotional help, not
all feel equally comfortable discussing their personal problems with their families.

This finding is supported by existing research. For example, Orrego and Rodriguez
(2021) found that students who perceived their families as using a protective
communication style characterized by low openness and high conformity reported lower
levels of conflictual independence and were less adjusted to college life. This suggests that
when family communication is overly critical or controlling, students may withhold
personal concerns due to fear of misunderstanding or judgment. Similarly, Fletcher et al.
(2020) emphasized that students tend to avoid discussing sensitive topics, such as mental
health, personal beliefs, or romantic relationships with their parents, when they anticipate
disapproval or judgment. This aligns with the current study's findings, indicating that even
when families are generally supportive, emotional openness and communication styles
vary significantly.

The implications of these data suggest that family plays a crucial role in providing
support to students. The high levels of agreement with statements related to practical help,
emotional support, and decision-making assistance highlight the active role families play in
supporting their children's lives. However, the slightly lower agreement and higher
variability regarding open communication about problems may indicate potential
differences in family communication styles or the degree to which students feel comfortable
sharing their difficulties with family members. These findings may have significant
implications for understanding the factors that contribute to students' academic success and
overall well-being.

Table 3.2 Level of Social Support of the Respondents from Friends

FRIENDS Mean SD Descriptive Value
1. My friends really try to help me. 5.57 1.34 High Social Support
2. | can count on my friends when things go wrong. 5.09 1.48 Moderately High Social
Support
3. | have friends with whom | can share my joys and sorrows. 5.70 1.94 High Social Support
4. 1 can talk about my problems with my friends. 5.31 1.56 High Social Support
Overall 5.42 1.17 High Social Support




Journal of Psychology, Mental Health, and Human Development
https://jpmhd.minduraresearch.com/journal/index
Submitted: August 5, 2025  Accepted: September 30, 2025 Published : October 30, 2025
The data in Table 3.2 indicate that respondents generally report a high level of
social support from their friends. The overall mean for friend support is 5.42, with a
standard deviation of 1.17, and this is described as "High Social Support." This general
finding suggests that students, on average, feel well-supported by their friendships. This
perception is consistent with the findings of Cengiz (2023), who emphasized that peer
support significantly reduces academic anxiety and fear of failure, indicating that strong
friendships provide a stabilizing effect in stressful academic environments. Additionally,
Alotaibi et al. (2023) supported this by demonstrating how peer relationships in school
settings enhance motivation, reduce stress, and facilitate academic achievement through
shared learning and emotional communication.

Looking at the specific statements, the highest level of agreement is observed in the
statement "l have friends with whom 1 can share my joys and sorrows" (Mean = 5.70, SD
= 1.94, Descriptive Value = High Social Support). The statement "My friends really try to
help me" also shows a high level of agreement (Mean = 5.57, SD = 1.34, Descriptive Value
= High Social Support), as does "l can talk about my problems with my friends" (Mean =
5.31, SD = 1.56, Descriptive Value = High Social Support). These responses highlight the
emotional closeness and open communication present in student friendships. This supports
Siska and Hanif (2024), who pointed out that both emotional and instrumental peer
support are essential for collaborative learning and effective academic coping strategies.
Likewise, Yendi et al. (2021) reported a strong positive correlation between peer social
support and academic resilience, reinforcing that students who feel emotionally supported
by friends are more likely to manage academic challenges successfully.

In contrast, the statement with the lowest level of agreement, although still falls
within a high range of responses, is "l can count on my friends when things go wrong"
(Mean = 5.09, SD = 1.48, Descriptive Value = Moderately High Social Support). This
result introduces an important nuance. While students generally feel emotionally
connected to their friends, there may be some hesitancy in viewing friends as fully
dependable during crises. This echoes the findings of Demaray and Malecki (2022), who
found that although peer support benefits students' social and academic functioning, there
can be limitations in how much students trust friends for help in high-stress or serious
situations. Furthermore, Flores et al. (2022) observed that students often turn to formal
support systems, such as instructors or academic advisors, when facing significant academic
difficulties, suggesting that while friendships are vital, they may not always be perceived as
the most reliable form of support under pressure.

These findings suggest that friendships play a vital role in the social support systems
of students. The high agreement with statements concerning shared experiences, practical
help, and open communication underscores the importance of peer relationships in
students' lives. However, the slightly lower agreement with the statement about relying
on friends during difficult times may indicate nuances in the perceived reliability or
dependability of friendships in challenging situations. These findings contribute to a
broader understanding of the role of social support in students' academic and personal
lives.

Table 3.3 Level of Social Support of the Respondents from Significant Other

| SIGNIFICANT OTHER | Mean | D | Descriptive Value
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There is a special person who is around when | am in need. 5.43 1.54 High Social Support
There is a special person with whom | can share joys and sorrows. 5.55 1.42 High Social Support
| have a special person who is a real source of comfort to me. 5.66 1.46 High Social Support
There is a special person in my life who cares about my feelings. 5.61 1.56 High Social Support

Overall 5.56 1.25 High Social Support

Table 3.3 presents the data concerning the level of social support respondents
receive from a significant other. The findings indicate that respondents generally report a
high level of social support from their significant others. The overall mean for support from
a significant other is 5.56, with a standard deviation of 1.25, and is described as "High
Social Support." This suggests that, on average, students in the study perceive a high degree
of support from their significant relationships. This aligns with the work of Lee et al. (2017),
who found that students with higher perceived partner support report reduced stress and
better academic outcomes. Likewise, Laksmiwati and Tondok (2023) highlighted that
romantic partner support enhances self-efficacy, which positively influences well-being and
academic success.

The highest level of agreement is found in the statement "l have a special person
who is a real source of comfort to me" (Mean = 5.66, SD = 1.46, Descriptive Value =
High Social Support). Close behind are "There is a special person in my life who cares about
my feelings" (Mean = 5.61, SD = 1.56, Descriptive Value = High Social Support) and
"There is a special person with whom | can share joys and sorrows" (Mean = 5.55, SD =
1.42, Descriptive Value = High Social Support). The statement "There is a special person
who is around when | am in need" also shows strong agreement (Mean = 5.43, SD = 1.54,
Descriptive Value = High Social Support). These results are supported by Paduraru et al.
(2025) and Zhang (2024), who emphasize the role of emotional support in stress
management and academic resilience. Furthermore, Mulyadi et al. (2020) highlighted that
emotional and instrumental support from significant others promotes academic
engagement.

The results suggest that significant others play a crucial role in providing social
support to students. The high levels of agreement across all four statements emphasize the
importance of having a supportive partner or close confidant who offers comfort,
emotional support, and a sense of being cared for. These findings highlight the potential
impact of intimate relationships on students' well-being and their ability to navigate the
challenges of academic life.

Table 4.1 Test of Difference on Respondents’ Social Support When Grouped According to
Sex

Social Support Sex Mean SD df t p-value Decision

Family Male 5.38 1.31 374 1.46m 0.14 Reject H,
Female 5.59 1.56

Friends Male 5.40 1.16 374 | 0.40~ 0.69 Reject H,
Female 5.44 1.18

Significant Other Male 5.43 1.31 374 1.99* 0.04 Accept H,
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| Female | 5.69 | 117 | | | |
* - Significant at 0.05
s - Not Significant

Table 4.1 presents the results of the independent t-test, which was used to compare
the level of social support among respondents when grouped according to their sex. This
comparative analysis seeks to determine if there are significant differences in how male and
female students perceive social support from these distinct sources.

The findings indicate that there is no significant difference in the level of social
support reported by male and female respondents in terms of support from family and
friends. Specifically, for family support, the mean for male respondents is 5.38 (SD = 1.31),
while the mean for female respondents is 5.59 (SD = 1.56), with a non-significant t-test
result (t = 1.46, p = 0.14). Similarly, for friend support, male respondents have a mean of
5.40 (SD = 1.16), and female respondents have a mean of 5.44 (SD = 1.18), with a non-
significant t-test result (t = 0.40, p = 0.69).

However, the analysis reveals a significant difference in the level of support from a
significant other based on sex. Male respondents reported a mean of 5.43 (SD = 1.31),
whereas female respondents reported a mean of 5.69 (SD = 1.17), and this difference is
statistically significant (t = 1.99, p = 0.04). This finding aligns with studies that have shown
sex differences in perceived social support. For instance, Betco et al. (2024) discovered that
female students reported higher levels of perceived social support. This is consistent with
the current study's finding that females perceive more support from significant others.
Additionally, research by Khulbe and Bartwal (2024) indicated that female medical
students experienced better academic outcomes due to their greater reliance on social
support in managing academic stress.

To further explain this difference, Belle (2021) explained that women are more
likely to form close emotional bonds and offer strong support to others during stressful
times. Tam and Lim (2019) also noted that women tend to open up about their feelings
not just to relieve stress but also to build deeper relationships, which can make them feel
more supported. Similarly, Antonucci and Akiyama (2017) found that women usually have
larger and stronger social circles than men, giving them access to more sources of help.
These studies, along with the results presented in Table 4, suggest that sex can influence
how social support is experienced, with females often reporting stronger support networks
and higher levels of perceived support.

The implications of these findings suggest that while support from family and friends
may be perceived similarly across sexes, support from significant others is experienced
differently. The higher levels of support reported by female students from their significant
others could indicate variations in relationship dynamics or gendered expectations within
intimate relationships. These results underscore the importance of considering sex as a
factor in understanding social support and its impact on students' lives.

Table 4.2 Test of Difference on Respondents’ Social Support When Grouped According
to Year Level
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Social Support Year Mean | SD SS df MS F p-value | Decision
First 5.56 | 1.27 4.07 3 1.36 | 0.65™ 0.58 Reject H,
Second | 5.58 | 1.13 | 772.30 | 372 | 2.08

Family Third 5.48 | 1.89
Fourth 5.32 1.35
Total 5.49 | 144 | 776.36 | 375

First 5.33 | 1.18 2.48 3 0.83 | 0.61 0.61 Reject H,
Second 5.53 | 1.09 | 507.88 | 372 | 1.37

Friends Third 5.47 1.27
Fourth 5.36 1.12
Total 5.42 1.17 | 510.36 | 375

First 5.47 | 1.35 2.03 3 0.68 | 0.43m 0.73 Reject H,
Significant Other Second 5.67 | 1.24 | 582.75 | 372 | 1.57
Third 5.59 | 1.22
Fourth 5.53 | 119
Total 5.56 | 1.25 | 584.78 | 375

™ - Not Significant

Table 4.2 presents the results of the one-way analysis of variance (ANOVA), which
was conducted to examine if there are significant differences in the level of social support
among respondents when grouped according to their year level. This analysis aims to
determine whether students in different year levels (First, Second, Third, and Fourth) vary
in their perceptions of social support.

Overall, the findings indicate that there are no significant differences in the level of
social support across the four-year levels for any of the three dimensions: family, friends,
and significant other. For family support, the means range from 5.32 to 5.58, with a non-
significant F-value (F = 2.08, p = 0.58). Similarly, for friend support, the means range
from 5.33 to 5.53, with a non-significant F-value (F = 1.37, p = 0.61). The support from
a significant other also shows no significant difference across year levels, with means
ranging from 5.47 to 5.67 (F = 1.57, p = 0.73).

These results suggest that students across all year levels generally perceive similar
levels of social support from their family, friends, and significant others. This finding
contrasts with studies that suggest social support may vary across different stages of
academic progression. For instance, some research indicates that first-year students may
experience differing levels of social support as they adjust to the university environment
(Abdullah, Kong, & Talib, 2016), but the current study does not find significant differences
across year levels. This aligns with the findings of Ramos and Magallanes (2021), who,
while focusing on students at risk of dropping out, reported no significant differences in
perceived social support across academic year levels. Similarly, Kamel (2018) found that
perceived social support remained consistent regardless of year level, emphasizing its stable
presence in students’ academic lives.

The implications of these findings suggest that social support levels are relatively
consistent across the different year levels in this study. This could indicate that support
systems are stable throughout the students' academic journey at the university. However,
it is important to note that this study focuses on a specific institution, and findings might
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vary in other contexts. Further research could explore the nuances of social support across

academic years in different settings to provide a more comprehensive understanding.

Table 5.1 Test of Difference on Respondent’s Academic Success When Grouped
According to Sex

Sex Mean SD df t p-value Decision
Male 1.92 0.38 374 2.60* 0.01 Accept
Female 1.82 0.32 H,

* - Significant at 0.05

Table 5.1 presents the results of the independent t-test conducted to compare the
General Weighted Average (GWA) of respondents when grouped according to sex. This
analysis aims to determine whether a significant difference in academic success, as measured
by GWA, exists between male and female students.

The findings indicate a statistically significant difference in GWA between male and
female respondents. The mean GWA for male students was 1.92 (SD = 0.38), while that
of female students was 1.82 (SD = 0.32). The t-test result (t = 2.60) yielded a p-value of
0.01, which is significant at the 0.05 level.

This result suggests that female students in this study tended to have a higher GWA,
indicating greater academic success compared to their male counterparts. These findings
align with those of Betco et al. (2024) and Khulbe and Bartwal (2024), who also found
that female students demonstrated superior academic performance. Similarly, Gaffar et al.
(2024) reported that female students at Sharif Medical and Dental College consistently
outperformed males in recent academic years. In a large-scale study conducted in
Bangladesh, Islam et al. (2020) observed slightly higher academic scores among female
students. Additional studies by Juhaidi (2023), Delaney and Devereux (2020), and Wani
(2024) also reinforce this trend across various disciplines and contexts.

The implications of these findings suggest that sex-based differences in academic
success exist within the studied population. The higher GWA among female students may
be attributed to various factors, such as differences in study habits, levels of motivation, or
the utilization of social support. It is important for educators and policymakers to recognize
these differences and implement strategies that promote academic achievement for all
students.

Table 5.2 Test of Difference on Respondents’ Academic Success When Grouped According
to Year Level

Year Mean SD SS df MS F p-value Decision
First Year 1.90 0.33 0.30 3 0.10 0.798 0.496 Reject H,
Second 1.86 0.41 | 46.416 | 372 | 0.125
Year 1.90 0.32




Journal of Psychology, Mental Health, and Human Development

https://jpmhd.minduraresearch.com/journal/index
Submitted: August 5, 2025  Accepted: September 30, 2025 Published : October 30, 2025
Third Year 1.83 0.35
Fourth Year
Total 1.87 0.39 | 46.715 | 375

ns- Not Significant

Table 5.2 presents the results of a One-Way Analysis of Variance (ANOVA)
conducted to determine whether there are significant differences in the General Weighted
Average (GWA) of the respondents when grouped according to their year level. The data
show that the mean GWA for First-Year students is 1.90 (SD = 0.33), for Second-Year
students is 1.86 (SD = 0.41), for Third-Year students is 1.90 (SD = 0.32), and for Fourth-
Year students is 1.83 (SD = 0.35). Although slight variations in mean scores are observed,
the computed F-value of 0.798 with a p-value of 0.496 indicates that these differences are
not statistically significant at the 0.05 level.

As the p-value is greater than 0.05, the decision is to reject the alternative
hypothesis, suggesting that there is no significant difference in the academic success of the
respondents when grouped according to their year level. This implies that students from
different year levels perform similarly in terms of their GWA, and that academic success, as
measured by GWA, does not significantly vary based on the students’ year of study within
this particular group.

These results suggest that academic success, as measured by GWA, does not
significantly differ across the different year levels in this study. This finding implies that
students' academic performance is relatively consistent throughout their progression from
First Year to Fourth Year. This finding aligns with the results of Mensah and Atta (2015)
observed that year level had minimal impact on students' academic achievement, implying
that other factors may be more influential. Al-Zoubi and Younes (2015) further supported
this conclusion by showing that academic level did not significantly affect performance and
that factors such as motivation, external support, and the learning environment play a
more critical role.

The consistency in GWA across year levels could imply that students maintain a
stable level of academic achievement throughout their time at lsabela State University-
Cabagan. However, it is essential to note that this study focuses on a single institution, and
its findings may not be applicable to different educational settings or student populations.
The analysis shows no significant differences in academic success across year levels,
suggesting a consistent level of academic performance among students from First Year to
Fourth Year in this specific context.

Table 6: Relationship Between the Level of Social Support and the Academic Success of the
Respondents

Family Friends Significant Other
General Pearson 0.017 0.024n 0.059
Weighted Correlation
Average Descriptive Very Low Positive Very Low Positive Very Low Positive
Value Correlation Correlation Correlation
p-value 0.746 0.637 0.250
Decision Reject H, Reject H, Reject H,
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n- Not Significant

Table 6 presents the results of the Pearson-r correlation analysis, which was
conducted to determine the relationship between the level of social support and the
academic success of the respondents. The analysis examined the correlation between
General Weighted Average (GWA) and three dimensions of social support: family, friends,
and significant others. The table includes the Pearson correlation coefficient, descriptive
value, p-value, and the statistical decision for each relationship.

The findings indicate that there is a very low positive correlation between social
support and academic success across all three dimensions. Specifically, the Pearson
correlation coefficient for family support is 0.017, for friend support it is 0.024, and for
support from a significant other, it is 0.059. All these correlations are described as "Very
Low Positive Correlation."

Furthermore, the p-values for all three correlations are not significant. The p-value
for family support is 0.746, for friend support, it is 0.637, and for support from a significant
other, it is 0.250. Since all p-values are greater than the typical significance level of 0.05,
the decision in each case is "Reject Ha," indicating that there is no statistically significant
relationship between social support and academic success in this study.

These findings are consistent with previous research. Paul et al. (2024) found no
significant correlation between perceived social support and academic performance among
education students, even though participants reported feelings of acceptance and support.
Similarly, D’Alessio et al. (2018) observed that the presence of social support does not
necessarily guarantee academic success. MacKinnon (2022) also found no strong
connection between social support and GPA.

The implications of these findings suggest that, within the context of this study, the
level of social support from family, friends, and significant others has a negligible impact
on students' academic success as measured by GWA. This could indicate that other factors
play a more significant role in academic achievement among the respondents. It is
important to consider that correlation does not imply causation, and further research may
be needed to explore the complex interplay of factors influencing academic success.

CONCLUSIONS AND RECOMMENDATIONS

Based on the results and findings of this study, several conclusions and
corresponding recommendations were drawn. The balanced representation of respondents
by sex and year level enhances the generalizability of the findings to the student population
of lsabela State University-Cabagan, while the overall high General Weighted Average
(GWA) among participants suggests that the outcomes primarily reflect academically
successful students. Students consistently reported high levels of perceived social support
from family, friends, and significant others, indicating strong support networks within the
university. Notably, while male and female students perceived similar levels of support
from family and friends, females reported significantly higher support from significant
others. Social support levels were stable across year levels, suggesting consistent experiences
throughout students’ academic journey. Female students also demonstrated significantly
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higher academic performance compared to male students, with no notable differences
across year levels. However, the study found that social support did not significantly
predict academic success, implying the influence of other contributing factors. In light of
these findings, academic institutions are encouraged to continue cultivating supportive
environments and to explore additional variables—such as motivation, study habits, and
socioeconomic status—that may impact academic achievement. Gender-specific programs
may also help address disparities in performance. Students should be encouraged to
maintain their social support networks and enhance their academic engagement through
effective study strategies and motivation. Future research is recommended to examine the
interplay between social support and other influential variables, explore the different
dimensions of social support, and investigate its role across diverse academic settings and
student populations for a more comprehensive understanding of its impact.
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